Mark schemes

Social Influence:

Q1.

(a)     [AO2 = 4]

1 mark for correct identification of boy: Daniel

Plus

1 mark for reference to Daniel’s internal locus of control

Plus

2 marks for elaboration

Possible Content:

•        He believes that people are successful due to hard work and determination

•        Daniel is less likely to rely on the opinion of others in the class, making him more immune to social influence

•        Daniel will see himself as more of a leader than a follower, making him less likely to follow the majority

•        Daniel will not seek social approval as much as those who are externals

•        Use of research to support the explanation or as part of the explanation can get credit (eg Avtgis, 1998) but not required to get full marks.

Credit other relevant points.

(b)     [AO2 = 2]

2 marks for a clear and coherent explanation referring to both Daniel and Matthew

1 mark for a muddled or limited explanation OR clear explanation in relation to one of the boys

Possible content:

•        Tom’s refusal will increase their ability to resist social influence/they will be less likely to take part in the play

•        Tom acts as social support/presence of a role model of non-conformity

•        Tom may not affect Daniel due to Daniel’s internal locus of control

•        Tom may affect Matthew due to Matthew’s external locus of control.

Note: explanations based on obedience are not creditworthy

Q2.

[AO1 = 3 AO3 = 3]

 

	Level
	Marks
	Description

	3
	5 – 6
	Outline of locus of control as an explanation of resistance to social influence is generally detailed, clear and coherent. Evaluation is clear and effective. There is effective use of terminology.

	2
	3 – 4
	Outline of locus on control as an explanation of resistance to social influence is mostly clear but some detail is missing. There is some relevant evaluation and some effective use of terminology.

	1
	1 – 2
	Outline of locus on control as an explanation of resistance to social influence lacks detail and clarity. Evaluation is limited or absent. Terminology is either minimal, absent or inappropriately used.

	 
	0
	No relevant content.


Possible content:

•   General concept of locus of control – Rotter (1966)

•   People are more likely to resist social influence if they have an internal locus of control

•   Internal locus of control enables greater personal efficacy, self-confidence

•   Credit also reference to the opposite external locus of control and the inability to resist social influence.

Possible evaluation points:

•   Use of evidence for the effect of locus of control on resistance: eg Holland

•   Contrast between dispositional (locus of control) explanations and other explanations.

Credit other relevant information.

Q3.

Please note that the AOs for the new AQA Specification (Sept 2015 onwards) have changed. Under the new Specification the following system of AOs applies:

•        AO1 knowledge and understanding

•        AO2 application (of psychological knowledge)

•        AO3 evaluation, analysis, interpretation.

(a)     [AO1 = 2, AO2 = 2]

AO1

Award up to two marks for an outline of the Authoritarian Personality as an explanation for obedience to authority. 
Likely points: a collection of traits / dispositions; developed from strict / rigid parenting; conformist / conventional / dogmatic; obedient / servile towards people perceived as having higher status / harsh towards people perceived as having lower status; reference to F-scale as a way of measuring personality type. 
One mark only for a list of traits. 
Accept other valid answers. 
0 marks for simply saying ‘obedience is more likely’.

AO2

Award up to two marks for discussion which may be for two brief points or a single point that is elaborated. 
Likely points: measurement of authoritarianism relies on self-report (F-scale) data which may be unreliable; contrast with situational factors (Milgram) eg proximity of authority figure, may have greater influence on obedience levels; difficulty in establishing cause and effect between authoritarianism / parenting style and obedience; explanation cannot easily account for obedience of entire social groups / societies. 
Credit use of evidence as part of the discussion.

(b)     [AO1 = 2]

Award up to two marks for an outline of one psychological explanation for defiance. Award one mark for identification / brief outline of a relevant explanation and one mark for elaboration / expansion which could be through an example. 
Likely explanations: the influence of disobedient role models / social support; being in an autonomous state; past experience; opportunity to question the motives of the authority figure; personal conviction. 
Also credit the inverse of factors / explanations usually used to explain obedience to authority eg (lack of) proximity of authority figure; proximity of victim; (lack of) legitimacy of authority figure / uniform / setting. 
Credit descriptions of evidence used as elaboration / expansion eg detail of Milgram`s variations that led to an increase in defiance.

Do not credit reference to increase in defiance / decrease in obedience alone.

Q4.

[AO2 = 6]

 

	Level
	Marks
	Description

	3
	5 – 6
	Knowledge of social influence processes related to social change is clear and generally well detailed. Application to changing views of homosexuality is mostly clear and effective. The answer is generally coherent with appropriate use of terminology.

	2
	3 – 4
	Knowledge of social influence processes related to social change is evident. There is some effective application to changing views of homosexuality. The answer lacks clarity in places. Terminology is used appropriately on occasions.

	1
	1 – 2
	Knowledge of social influence processes related to social change is limited. Application to changing views of homosexuality is either absent or inappropriate. The answer as a whole lacks clarity and has inaccuracies. Terminology is either absent or inappropriately used.

	 
	0
	No relevant content.


Possible content:

Application of social influence research to changing views of homosexuality from the following:

•        factors affecting minority influence including consistency, commitment and flexibility

•        social change occurs when minority view, eg Gay Rights campaigners, challenges majority view and is eventually accepted as the majority

•        theory related to conformity such as informational social influence and / or internalisation

•        influence of obedience, eg changes to the laws making equal rights more of a social norm

•        credit other relevant points, eg influence of media, as long as they are rooted in sound psychology

•        can also credit theories linked to minority influence, eg social impact theory, snowball effect, social cryptoamnesia.

Q5.

(a)     [AO1 = 3]

1 mark for each of the following:

•        Consistency

•        Commitment

•        Flexibility/non-dogmatic

Credit other relevant behaviours eg building up idiosyncracy credits; appearance of objectivity; certainty of correctness/knowledgeable, creating cognitive conflict, showing self-sacrifice/augmentation, persistence, identification with the minority.

(b)     [AO2 = 3]

1 mark for relevant application of each characteristic (no need to name again here but must be the behaviours identified in part (a) for credit).

If correct answer to part (a) then application must relate to behaviour named in part (a) for credit in part (b).

If incorrect answer to part (a) then can credit application in part (b) if a relevant, correct behaviour is named as part of the application.

If no answer to part (a) then can credit application in part (b) if a relevant, correct behaviour is named as part of the application.

Possible applications:

•        Marcus could show consistency by keeping on repeating the same message about how great it would be to go travelling

•        Marcus could show commitment by explaining how he is taking time and working hard to plan the travelling trip and saving for the trip

•        Marcus could show flexibility by listening to the others and agree to going on a beach holiday at the end of the travelling trip

The application must relate explicitly to the content of the stem.

Credit other relevant applications.

Q6.

Please note that the AOs for the new AQA Specification (Sept 2015 onwards) have changed. Under the new Specification the following system of AOs applies:

•        AO1 knowledge and understanding

•        AO2 application (of psychological knowledge)

•        AO3 evaluation, analysis, interpretation.

Although the essential content for this mark scheme remains the same, mark schemes for the new AQA Specification (Sept 2015 onwards) take a different format as follows:

•        A single set of numbered levels (formerly bands) to cover all skills 

•        Content appears as a bulleted list

•        No IDA expectation in A Level essays, however, credit for references to issues, debates and approaches where relevant.

AO2 = 6

For a minority to be successful in bringing about social change, it needs to be consistent, flexible and non-dogmatic. It helps if the members of the minority have an internal locus of control and can show that they have the skills with which to challenge the beliefs and attitudes of the majority. So the advice to the environmental group would be to remain consistent in their views when talking to members of the majority. Moscovici’s research demonstrated that consistency was an effective strategy. It would also help if the environmental group could demonstrate that they were not acting out of self-interest, but because they believe that using public transport or bicycles is the best policy. They are not going to gain anything for themselves if people start following their behaviours. If they can also show that they have made personal sacrifices, such as having given up using their own cars, then they would be much more likely to have an effect on the majority.
For full marks, there must be explicit engagement with the stem.

 

	AO2 
Analysis of unfamiliar situation and application of knowledge of the role of minority influence to bring about social change

	6 marks Effective analysis of unfamiliar situation
Effective advice that demonstrates sound knowledge of how minority influence can bring about social change and what the environmental group should do.

	5 –4 marks Reasonable analysis of unfamiliar situation
Reasonable advice that demonstrates knowledge of how minority influence brings about social change.

	3 – 2 marks Basic analysis of unfamiliar situation
Basic advice of how minority influence brings about social change.

	1 mark Rudimentary analysis of unfamiliar situation
Rudimentary, muddled advice or just an explanation of how minority influence brings about social change.

	0 marks
No creditworthy material.


Q7.

[AO1 = 6]

 

	Level
	Marks
	Description

	3
	5 – 6
	Knowledge of the role of social influence processes in social change is clear and accurate. The example selected is relevant and description of this thorough. The answer is clear and coherent. Specialist terminology is used effectively.

	2
	3 – 4
	Knowledge of the role of social processes in social change is evident but there may be some detail missing/lack of clarity. The example selected is relevant but description of it may be partial. There are some inaccuracies. There is some appropriate use of specialist terminology.

	1
	1 – 2
	Knowledge of the role of social processes in social change is limited and lacks detail with serious omissions/inaccuracy. The example selected may be inappropriate or absent. Specialist terminology is either absent or inappropriately used.

	 
	0
	No relevant content.


Possible content:

•   Social change refers to the change that occurs in a society and not at the individual level.

•   Minorities bring about social change by being consistent, flexible and committed. Through social crypto-amnesia and the snowball effect, gradually the minority turns into the majority.

•   Governments/lawmakers can bring about social change through power and through the process of obedience.

•   Credit reference to conformity processes that may influence social change such as normative and/or informational social influence.

•   ‘Processes’ may refer to insights gained through explanations/theories and/or studies though detailed descriptions of studies (eg Moscovici) are only relevant if they are used effectively to show how they have helped our understanding.

•   A wide range of examples are acceptable eg changing attitudes in relation to ‘green’ issues such as recycling; the smoking ban; changing views on homosexuality; votes for women, etc. but students must demonstrate how social influence processes affect the change in attitude, behaviour, etc.

Credit other relevant material.

Biopsychology:

Q8.

[AO1 = 4]

 

	Level
	Marks
	Description

	2
	3 – 4
	Knowledge of the process of synaptic transmission is detailed, clear and mostly accurate with use of appropriate scientific terminology.

	1
	1 – 2
	Knowledge of the process of synaptic transmission is incomplete/partly accurate. Scientific terminology is either absent or inappropriately used.

	 
	0
	No relevant content.


Possible content:

•        electrical impulses (action potentials) reach the presynaptic terminal

•        electrical impulses (action potentials) trigger release of neurotransmitters (or named example)

•        neurotransmitters cross the synapse from vesicles 

•        neurotransmitters combine with receptors on the postsynaptic membrane

•        stimulation of postsynaptic receptors by neurotransmitters result in either excitation (depolarisation) or inhibition (hyperpolarisation) of the postsynaptic membrane.

Credit other relevant material (eg labelled diagram – direction of transmission should be made clear).

Note: for 4 marks explanation must describe the complete process (beginning, middle and end).

Q9.

[AO1 = 4]

 

	Level
	Marks
	Description

	2
	3 – 4
	Excitation and inhibition are explained clearly with reference to synaptic transmission. The answer is generally coherent with effective use of terminology.

	1
	1 – 2
	There is limited/partial explanation of excitation and inhibition with reference to synaptic transmission or only excitation or inhibition has been outlined. The answer may lack coherence. Use of terminology may be either absent or inappropriate.

	 
	0
	No relevant content.


Possible Content:

•        Neurotransmitters can be excitatory or inhibitory (most can be both but GABA is purely inhibitory).

•        If the neurotransmitter is excitatory then the post synaptic neuron is more likely to fire an impulse.

•        If the neurotransmitter is inhibitory then the post synaptic neuron is less likely to fire an impulse.

•        The excitatory and inhibitory influences are summed, if the net effect on the post synaptic neuron is inhibitory, the neuron will be less likely to 'fire' and if the net effect is excitatory, the neuron will be more likely to fire.

Students are likely to name neurotransmitters but this is not essential for full credit.

For full credit there should be some understanding of 'summation.'

Q10.

[AO2 = 6]

 

	Level
	Marks
	Description

	3
	5 – 6
	The explanation of how each type of neuron would function in this situation is clear and with effective and generally well-detailed application. The answer is coherent with effective use of terminology.

	2
	3 – 4
	The explanation of how types of neurons would function in this situation is partial. There is partial appropriate application. The answer is generally coherent with some appropriate use of terminology.

	1
	1 – 2
	The explanation of how types of neurons would function in this situation is limited. Application is limited. The answer lacks coherence and/or appropriate use of terminology.

	 
	0
	No relevant content.


Possible application as follows:

•   Sensory neurons send information from the senses to the brain – here receptors in Jeremy’s hand would sense the jolt of the spade hitting the rock and send that information via the peripheral nervous system to his brain/CNS.

•   Relay neurons connect with other neurons, mostly found in the brain/CNS - here they would be involved in analysis of the sensation, what it means, deciding about how to respond to it, thus acting between the sensory and motor neurons.

•   Motor neurons send messages via long axons from the brain to the muscles or effectors – here the message from the brain instructs Jeremy’s arm muscles to stop working and stop the digging action.

Credit other relevant application.

Q11.

[AO1 = 3]

One mark for reference to perceived threatening / stressful situation (could be through definition or example). 
One mark for reference to physiological change. 
One mark for example of response / action.

Q12.

[AO1 = 3 AO3 = 5]

 

	Level
	Marks
	Description

	4
	7 – 8
	Knowledge of one or more ways of studying the brain is accurate with some detail. Evaluation is thorough and effective. Minor detail and/or expansion of argument is sometimes lacking. The answer is clear, coherent and focused. Specialist terminology is used effectively.

	3
	5 – 6
	Knowledge of one or more ways of studying the brain is evident but there are occasional inaccuracies/omissions. Evaluation is mostly effective. The answer is mostly clear and organised but occasionally lacks focus. Specialist terminology is used appropriately.

	2
	3 – 4
	Limited knowledge of one or more ways of studying the brain is present. Focus is mainly on description. Any evaluation is of limited effectiveness. The answer lacks clarity, accuracy and organisation in places. Specialist terminology is used inappropriately on occasions.

	1
	1 – 2
	Knowledge of one or more ways of studying the brain is very limited. Evaluation is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology is either absent or inappropriately used.

	 
	0
	No relevant content.


Possible content:

Candidates are most likely to describe the techniques described on the specification (outlined below) but examiners should be aware of other methods candidates may use such as lesion studies or CAT/PET scans.

•        fMRI – uses magnetic field and radio waves to monitor blood flow; it measures the change in the energy released by haemoglobin, reflecting activity of the brain (oxygen consumption) to give a moving picture of the brain; activity in regions of interest can be compared during a base line task and during a specific activity

•        EEGs – electrodes are put on the scalp and detect neuronal activity directly below where they are placed; differing numbers of electrodes can be used depending on focus of the research

•        ERPs – electrodes are put on the scalp and detect neuronal activity (directly below where they are placed) in response to a stimulus introduced by the researcher

•        post-mortem examinations – brain is examined after death to try and correlate structural abnormalities/damage to behaviour.

Possible evaluation:

•        fMRI captures dynamic brain activity as opposed to MRI/post-mortem examinations which purely show physiology

•        interpretation of fMRI is complex and is affected by temporal resolution, biased interpretation and by the baseline task used

•        fMRI research is expensive leading to reduced sample sizes which negatively impact the validity of the research

•        EEGs and ERPs are cheaper so can be more widely used in research

•        EEGs and ERPs have poor spatial resolution

•        post-mortem examinations may lack validity due to small sample sizes (as special permission needs to be granted) and also due to neuronal changes during and after death

•        advantages of investigating brain activity in humans rather than generalising from animal lesion/single electrode recording studies (for validity and ethical reasons)

•        comparisons between techniques is an effective source of evaluation marks

•        research studies are creditworthy as long as they are effectively used to evaluate the technique(s) described.

Credit other relevant material.

Q13.

[AO1 = 2]

2 marks for clear outline of the key difference: EEG is a recording of general brain activity usually linked to states such as sleep and arousal, whilst ERPs are elicited by specific stimuli presented to the participant.

1 mark for a muddled / vague answer that shows some understanding of general state vs specific response.

Note - question is about differences, so no credit for simply describing the technique.

Q14.

[AO3 = 3]

Up to three marks for a brief evaluation of the use of EEGs. Credit up to 3 separate evaluative points or one point fully elaborated or a combination of these.

Likely points: safe way of measuring brain activity; there is no surgery or invasive process; helps to identify activity in various regions of brain; its use as a diagnostic tool eg epilepsy; lacks precision in measuring individual action potential of 
neurons / electrodes not sensitive enough, etc.

Q15.

(a)     [AO2 = 4]

 

	Level
	Marks
	Description

	2
	3 – 4
	Knowledge of the functions of Broca’s area and the motor cortex is clear and mostly accurate. The material is applied appropriately. The answer is generally coherent with effective use of terminology.

	1
	1 – 2
	Some knowledge of the functions of Broca’s area and/or the motor cortex is evident. Application is not always appropriate. The answer lacks accuracy and detail. Use of terminology is either absent or inappropriate.

	 
	0
	No relevant content.


Possible content:

•        as a consequence of damage to Broca’s area, Lotta’s grandmother is likely to suffer from language/speech problems (Broca’s aphasia)

•        it will affect her language production (but not her understanding)

•        Lotta’s grandmother will only be able to talk in short meaningful sentences which take great effort

•        speech lacks fluency/difficulty with certain words which help sentences function (e.g. ‘it’ and ‘the’)

•        as a consequence of damage to the motor cortex, Lotta’s grandmother is likely to suffer from loss of muscle function/paralysis

•        motor impairments on the right side of the body. This point is essential for 4 marks.

Credit other relevant material e.g. description of limited impairment due to bilateral language areas in the brains of left-handed patients

Maximum 2 marks for answers which only address one area of the brain or do not refer to the stem.

Note: reference to difficulties understanding speech, creating made up words or talking nonsense should not be credited as this is referring to damage to Wernicke’s area.

(b)     [AO2 = 4]

 

	Level
	Marks
	Description

	2
	3 – 4
	Knowledge of plasticity/functional recovery of the brain after trauma is clear and mostly accurate. The material is applied appropriately. The answer is generally coherent with effective use of terminology.

	1
	1 – 2
	Some knowledge of plasticity/functional recovery of the brain after trauma is evident. Application is not always appropriate. The answer lacks accuracy and detail. Use of terminology is either absent or inappropriate.

	 
	0
	No relevant content.


Possible content:

•        Lotta’s grandmother might still be capable of functional reorganisation/plasticity

•        functional compensation by other undamaged areas

•        although she is older her brain might still be able to form new connections (axons and dendrites) between neurons

•        neuronal loss may be compensated for by regeneration (axon sprouting)

•        denervation supersensitivity to reduce the severity/extent of Lotta’s grandmother’s impairment

•        plasticity allows the brain to cope better with ‘indirect’ effects of brain damage resulting from inadequate blood supply following a stroke

•        references to increased brain stimulation of the opposite hemisphere, physiotherapy, etc to enhance Lotta’s grandmother’s recovery

•        reference to relevant studies on plasticity, eg suggesting women recover quicker than men would be an effective way to illustrate key points, if directly linked to Lotta’s grandmother’s recovery.

Credit other relevant material.

Note: not all the above are necessary for full marks.

Q16.

[AO1 = 3 AO3 = 5]

 

	Level
	Marks
	Description

	4
	7 – 8
	Outline of what research has shown about localisation of function in the brain is accurate and generally well detailed. Discussion is effective. The answer is clear, coherent and focused. Specialist terminology is used effectively. Minor detail and/or expansion of argument sometimes lacking.

	3
	5 – 6
	Outline of what research has shown about localisation of function in the brain is evident. There are occasional inaccuracies. There is some effective discussion. The answer is mostly clear, organised and focused. Specialist terminology mostly used effectively.

	2
	3 – 4
	Outline of what research has shown about function in the brain is present. Focus is mainly on description. Any discussion is of limited effectiveness. The answer lacks clarity, accuracy and organisation in places. Specialist terminology used inappropriately on occasions.

	1
	1 – 2
	Outline what research has shown about of localisation of function in the brain is limited. Discussion is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used.

	 
	0
	No relevant content.


Possible content:

•   Some functions are more localised than others eg somatosensory and motor functions are highly localised to particular areas of cortex

•   Other functions seem more widely distributed eg the language system (though some components may be localised eg speech comprehension)

•   Localisation can involve restricted areas of cortex eg motor control, or broader aspects eg right hemisphere visuo-spatial functions

Possible discussion

•   Use of research evidence eg Lashley’s classic work on equipotentiality of the cortex; Hubel and Wiesel’s work on distributed functions of the visual system

•   Human clinical case studies of loss of specific abilities after restricted brain damage eg aphasia, amnesia

•   Simpler functions are likely to be more localised in the brain, eg motor control as compared with eg personality, consciousness

•   The brain is so complex that no one part acts independently of the rest, so strict localisation is impossible

•   General commentary on whether localisation or “holistic” approaches are more appropriate

•   Limitations of methods/scanning techniques used to investigate localisation

Credit other relevant material.

Q17.

[AO1 = 6 AO2 = 4 AO3 = 6]

 

	Level
	Marks
	Description

	4
	13 – 16
	Knowledge of hemispheric lateralisation and language centres in the brain is accurate and generally well detailed. Discussion is thorough with effective reference to cases of aphasia. Answer is clear, coherent and focused. Specialist terminology is used effectively. Minor detail and/or expansion of argument sometimes lacking.

	3
	9 – 12
	Knowledge of hemispheric lateralisation and language centres in the brain is evident. There are occasional inaccuracies. Discussion is apparent and reference to cases of aphasia is mostly effective. The answer is mostly clear and organised. Specialist terminology mostly used effectively. Lacks focus in places.

	2
	5 – 8
	Some knowledge of hemispheric lateralisation and language centres in the brain is present. Focus is mainly on description. Any discussion and reference to cases of aphasia is only partly effective. The answer lacks clarity, accuracy and organisation in places. Specialist terminology used inappropriately on occasions.

	1
	1 – 4
	Knowledge of biological explanations of offending behaviour is limited. Discussion is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used.

	 
	0
	No relevant content.


Possible content

•        Systematic research from Wernicke and Broca onwards has demonstrated that in most people language centres are lateralised to the left hemisphere.

•        Wernicke’s area seems to be responsible for the interpretation of speech – damage leads to receptive or sensory aphasia

•        Broca’s area was thought to be responsible for the production of speech this is now thought to involve a wider network than just Broca’s area – damage leads to production (expressive) or motor aphasia

Possible application

•        The presence of a right sided paralysis confirms that in cases such as Robert’s there is lateralised damage to the left hemisphere

•        Robert, can understand speech so we conclude that he does not have Wernicke’s, receptive, aphasia; caused by damage to Wernicke’s area in the left hemisphere.

•        Robert cannot produce speech so we conclude that Broca’s area has been damaged leading to Broca’s, production or expressive aphasia.

Possible discussion

•        As language centres are lateralised they can be impaired by damage to the left hemisphere, not to the right. The left hemisphere also controls the muscles of the right side of the body therefore, when brain damage leads to speech problems combined with paralysis of body muscles, it is usually a right sided paralysis.

•        Damage to Broca’s area can lead to production/expressive aphasia combined with right sided paralysis.

•        Damage to Broca’s and Wernicke’s areas may lead to global aphasia (inability to understand or to produce speech), combined with right sided paralysis.

•        Use of research evidence to support explanation.

•        Problems associated with different types of research evidence.

Q18.

[AO3 = 4]

 

	Level
	Marks
	Description

	2
	3 – 4
	Evaluation is relevant and well explained. Answer focuses on the usefulness of split brain research for the study of hemispheric lateralisation. The answer is generally coherent with effective use of terminology.

	1
	1 – 2
	Evaluation is relevant although there is limited explanation and / or limited focus on the purpose of the research. Specialist terminology is not always used appropriately. Award one mark for answers consisting of a single point briefly stated or muddled.

	 
	0
	No relevant content.


Possible evaluation points:

•        the disconnection between the hemispheres was greater in some patients than others

•        some patients had experienced drug therapy for much longer than others

•        the comparison groups were not considered to be valid as they were often people with no history of epileptic seizures

•        the data were artificially produced as in real life a severed corpus callosum can be compensated for by the unrestricted use of two eyes

•        the research has added to the unity of consciousness debate

•        research relates to small sample sizes.

Credit other relevant evaluation points.

Memory:

Q1.

[AO1 = 4 AO3 = 4]

 

	Level
	Mark
	Description

	4
	7-8
	Knowledge of techniques used in the cognitive interview is accurate with some detail. Discussion of the effectiveness of these techniques on the accuracy of eye witness testimony is effective. Minor detail and / or expansion is sometimes lacking. The answer is clear and coherent. Specialist terminology is used effectively.

	3
	5-6
	Knowledge of techniques used in the cognitive interview is evident but there are occasional inaccuracies / omissions. There is some effective discussion of the effectiveness of these techniques on the accuracy of eye witness testimony. The answer is mostly clear and organised. Specialist terminology is mostly used appropriately.

	2
	3-4
	Limited knowledge of techniques used in the cognitive interview is present. Focus is mainly on description. Any discussion of the effectiveness of these techniques on the accuracy of eye witness testimony is of limited effectiveness. The answer lacks clarity, accuracy and organisation in places. Specialist terminology is used inappropriately on occasions. OR One technique only at level 4.

	1
	1-2
	Knowledge of techniques used in the cognitive interview is very limited. Discussion of the effectiveness of these techniques on the accuracy of eye witness testimony is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology is either absent or inappropriately used. OR One technique only at level 2.

	 
	0
	No relevant content.


Possible content:

•   report everything – the interviewer encourages the witness to report all details about the event, even though these details may seem to be unimportant

•   context reinstatement – trying to mentally recreate an image of the situation, including details of the environment, such as the weather conditions and the individual’s emotional state including their feelings at the time of the incident

•   recall from changed perspective – trying to mentally recreate the situation from different points of view, e.g. describing what another witness present at the scene would have seen

•   recall in reverse order – the witness is asked to recall the scene in a different chronological order, e.g. from the end to the beginning.

Credit also features of the enhanced cognitive interview e.g. relax, speak slowly.

Candidates can achieve up to 4 marks by either outlining two techniques in some detail or by covering more than two in less detail.

Possible discussion points:

•   how / why recall is enhanced, e.g. role of context reinstatement; work on reconstructive memory; use of context; makes the event more meaningful

•   limitations, e.g. usefulness of the cognitive interview with children; less useful when there is increased time between event and recall

•   relative effectiveness of individual features of the cognitive interview; better for recall of peripheral detail than central detail

•   use of relevant evidence to support / refute argument, e.g. Kohnken et al (1999); Milne & Bull (2002).

Credit other relevant discussion.

[8]

Q2.

(a)     [AO2 = 4]

 

	Level
	Marks
	Description

	2
	3 – 4
	Explanation of the difference is clear and appropriate, and based on relevant research. The answer is generally coherent with effective use of terminology.

	1
	1 – 2
	Explanation of the difference is evident but lacks clarity. Use of research is limited. The answer lacks coherence and specialist terminology not always used appropriately.

	 
	0
	No relevant content.


Possible explanation for the difference:

•        When anxiety/arousal is high, as is the case for Zina, this leads to a decrease in accuracy/detail compared with Amanda. This is supported by research, e.g. Johnson and Scott who found that those in the high anxiety condition were less likely to accurately identify the man; Duffenbacher (1983) meta-analysis found that high levels of anxiety negatively affected the memory of eyewitnesses

•        When anxiety/arousal is high, as is the case for Zina, this leads to increased accuracy/detail compared with Amanda. This is supported by research evidence, e.g. Christianson and Hubinette where victims were more accurate than onlookers; Yuille and Cutshall’s study where those witnesses that were close to the shooting were accurate, even months later.

Credit any other relevant explanation.

(b)     [AO2 = 2]

2 marks for a clear and coherent ethical issue that is relevant to the question stem.

1 mark for a muddled answer and/or one that is not made relevant to the question stem.

Possible issues:

•        Treating people with respect such as assuring their confidentiality, giving them the right to withdraw, etc

•        Protection from harm – Zina and Amanda could experience psychological harm from having to recall the details of the incident again so they could be offered counselling

•        Informed consent – the psychologist must gain informed consent, so Zina and Amanda are aware that they will be interviewed about the incident.

Credit any other relevant ethical issues.

Q3.

[AO1 = 6 AO3 = 10]

 

	Level
	Marks
	Description

	4
	13 – 16
	Knowledge of research is accurate and generally well detailed. Evaluation is thorough and effective. Minor detail and/or expansion of argument is sometimes lacking. The answer is clear, coherent and focused. Specialist terminology is used effectively.

	3
	9 – 12
	Knowledge of research is evident but there are occasional inaccuracies/omissions. Evaluation is mostly effective. The answer is mostly clear and organised but occasionally lacks focus. Specialist terminology is used appropriately.

	2
	5 – 8
	Limited knowledge of research is present. Focus is mainly on description. Any evaluation is of limited effectiveness. The answer lacks clarity, accuracy and organisation in places. Specialist terminology is used inappropriately on occasions.

	1
	1 – 4
	Knowledge of research is limited. Evaluation is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology is either absent or inappropriately used.

	 
	0
	No relevant content.


AO1 content

Knowledge of research (theories and/or studies) into the effects of misleading information on EWT.

Leading questions:

•        Loftus and Palmer (1974) – estimates of speed based on changing verb in the critical question

•        Loftus and Zanni (1975) – ‘Did you see the/a broken headlight?’

•        Loftus (1975) – ‘How fast was the car going when it passed the white barn?’

•        response-bias explanation – leading questions do not affect memory, just choice of answer

•        substitution bias/explanation – question wording actually distorts memory.

Post-event discussion:

•        Gabbert et al (2003) – paired discussions influence recall of crime

•        memory contamination – co-witnesses mix (mis)information

•        memory conformity – witnesses go along with others for social approval.

Accept other relevant theories/studies.

AO3 content

Evaluation/discussion of research into misleading information:

•        real-life application – links to cognitive interview

•        use of artificial materials in studies, eg films – less anxiety-inducing than in real-life

•        demand characteristics in lab studies reduce validity

•        lack of consequences in lab studies compared to real-life – Foster et al (1994)

•        memory for important events/details is less susceptible to distortion

•        credit other methodological issues in studies, eg sample bias

•        credit ethical issues if made relevant to discussion

•        use of evidence to support/challenge effects of misleading information.

Accept other valid evaluation points.

Q4.

[AO2 = 6]

1 mark for each factor in the stem

Plus:

1 mark each for stating how the factor might affect Melissa’s recall

Content:

•   Anxiety/upset – Melissa’s memory may be worse because of distraction/arousal OR better because she was more alert

•   Post-event discussion – Melissa’s memory may be less accurate because she confuses her original memory with what other people say to her

•   Leading Questions – Melissa may incorrectly recall what the man was wearing because of Luke’s question

Other factors affecting EWT are not creditworthy because they do not appear in the stem.

Q5.

[AO1 = 2]

2 marks for a clear, coherent definition of reciprocity

1 mark for a limited / muddled definition.

Reciprocity – caregiver-infant interaction is a two-way/mutual process; each party responds to the other’s signals to sustain interaction (turn-taking). The behaviour of each party elicits a response from the other.

Do not credit examples unless these add to the definition.

Q6.

(a)     [AO1 = 3]

Up to 3 marks for description of a valid way, one mark for each relevant detail. Full mark answers should refer to the method and DV / what was being measured (do not credit aims / conclusion). Likely answers include: studies of imitation, eg Melzoff and Moore (1977); studies of interactional synchrony, eg Condon and Sander, Murray and Trevarthen (1985); studies of skin-to-skin contact, eg Klaus and Kennell (1976); studies of sensitive responsiveness and the Strange Situation, eg Ainsworth et al (1978), De Wolff and van Ijzendoorn (1997). 
More generic methodological answers which cannot be identified as a specific study (either by name or description) may gain a maximum of two marks. 
No credit for animal studies.

(b)     [AO3 = 3]

Up to 3 marks for evaluation of the way described in (a). Students who present an inappropriate study or no study in (a) may still gain marks for (b) where it becomes clear that a specific study / way of investigating caregiver-infant interaction is being evaluated. Students may choose to elaborate on one issue or may mention more than one issue in less detail. Evaluative points will vary according to the method described but likely issues, include: usefulness of controlled experimentation in researching social relationships eg artificiality v cause and effect; usefulness of combining data from several studies as in meta-analysis; inferences based on findings, eg studies of imitation and the issue of intentionality; short-term v long-term effects.

For full marks evaluative point(s) must be fully applied to the study of caregiver-infant interaction. One mark only for a totally generic yet valid response.

Attachment:

Q7.

[AO1 = 3]

1 mark each for any three of:

•        asocial/pre-attachment stage

•        indiscriminate/diffuse attachment/stage

•        the beginnings of attachment/attachment in the making

•        specific/discriminate attachment/stage

•        multiple attachment/stage

Q8.

[AO1 = 2 AO3 = 2]

 

	Level
	Mark
	Description

	2
	3-4
	Outline of the findings of one animal study of attachment is clear and has some detail. A criticism relevant to the chosen study is clear. The answer is generally coherent with effective use of terminology.

	1
	1-2
	Outline of the findings of one animal study of attachment lacks clarity and / or detail. The criticism is limited. The answer as a whole is not clearly expressed. Terminology is either absent or inappropriately used. Only outline or criticism max 2 marks.

	 
	0
	No relevant content.


Outline - possible content:

•   Harlow – attachment to cloth mother rather than wire mother or findings of any later variations

•   Lorenz – greylag geese imprinted on the first thing they saw.

Credit relevant findings from other appropriate studies.

Criticism – possible content:

•   problems of extrapolation to attachment in human infants – what applies to non-human species may not also apply to human infants

•   difference in nature and complexity of the bond

•   ethical issues of separation from mother and emotional harm

•   imprinting can be reversed.

Credit other relevant positive or negative criticisms.

The criticism must match the study outlined.

[4]

Q9.

Marks for this question: AO1 = 6, AO3 = 10

 

	Level
	Marks
	Description

	4
	13 – 16
	Knowledge is accurate and generally well detailed. Discussion / evaluation / application is thorough and effective. The answer is clear, coherent and focused. Specialist terminology is used effectively. Minor detail and / or expansion of argument sometimes lacking. 

	3
	9 – 12
	Knowledge is evident. There are occasional inaccuracies. Discussion / evaluation / application is apparent and mostly effective. The answer is mostly clear and organised. Specialist terminology is mostly used effectively. Lacks focus in places.

	2
	5 – 8
	Some knowledge is present. Focus is mainly on description. Any discussion / evaluation / application is only partly effective. The answer lacks clarity, accuracy and organisation in places. Specialist terminology is used inappropriately on occasions

	1
	1 – 4
	Knowledge is limited. Discussion / evaluation / application is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used.

	 
	0
	No relevant content.


Please note that although the content for this mark scheme remains the same, on most mark schemes for the new AQA Specification (Sept 2015 onwards) content appears as a bulleted list

AO1

Studies of institutional care such as Hodges and Tizard’s longitudinal study of 65 British children from early life to adolescence. Rutter’s study of Romanian orphans adopted by British families. 
Czech twins,Genie or Bowlby’s research. Other research such as Skodak & Skeels or Spitz & Wolf may also be cited to illustrate effects. 
Animal research, such as that of Harlow’s monkeys, is creditworthy as long as it refers to the effects of failure to form attachment. 
Credit reference to effects on adult relationships

AO3

Students may evaluate research into effects in terms of methodology, eg strengths & weaknesses of case studies or longitudinal research. Commentary may refer to the fact that the effects may depend on a number of factors including age of the child and quality of later care. Practical implications such as how this research has influenced child care practice would also be relevant.

Students who refer to animal research may consider how far the findings can be generalised to humans.

Q10.

[AO1 = 4 AO3 = 4]

 

	Level
	Marks
	Description

	4
	7 – 8
	Knowledge of the learning theory of attachment is accurate with some detail. Evaluation is effective. Minor detail and/or expansion is sometimes lacking. The answer is clear and coherent. Specialist terminology is used effectively.

	3
	5 – 6
	Knowledge of the learning theory of attachment is evident but there are occasional inaccuracies/omissions. There is some effective evaluation. The answer is mostly clear and organised. Specialist terminology is mostly used effectively.

	2
	3 – 4
	Limited knowledge of the learning theory of attachment is present. Focus is mainly on description. Any evaluation is of limited effectiveness. The answer lacks clarity, accuracy and organisation in places. Specialist terminology used inappropriately on occasion. Knowledge at Level 4 can be awarded 4 marks.

	1
	1 – 2
	Knowledge of the learning theory of attachment is very limited. Evaluation is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used.

	 
	0
	No relevant content.


Possible content:

•        Idea of ‘cupboard love’ – children learn to become attached to their caregiver because they give them food

•        Secondary drive/drive reduction in relation to feeding and attachment

•        Learning can be due to associations (classical conditioning) – outline of how this process works in attachment

•        Learning can be due to patterns of reinforcement (operant conditioning) – outline of how this process works in attachment

•        Dolland and Miller (1950) – Infants learn to associate the caregiver with the feeling of pleasure when they are fed (classical conditioning) and infants are reinforced in the behaviours that will produce these desirable responses from others (e.g. being fed when they cry - operant conditioning).

Possible evaluation points:

•        Evidence that underpins theory

•        Evidence to refute theory: e.g. Schaffer and Emerson – more than half of the infants were not attached to the person primarily involved in their physical care; Harlow – rhesus monkeys attach for comfort not food

•        Other factors may act as reinforcers and not food – attentiveness and responsiveness (Ainsworth)

•        Comparison with alternative explanations, e.g. Bowlby

Methodological evaluation of evidence must be linked to the learning explanation of attachment to gain credit.

Do not have to include both classical conditioning and operant conditioning for full content marks.

Credit other relevant points.

Q11.

[AO2 = 6]

 

	Level
	Marks
	Description

	3
	5 – 6
	Explanation of the concept of an internal working model is clear and appropriate. Application is mostly effective. Specialist terminology is mostly used effectively. There is clear focus on the question.

	2
	3 – 4
	Explanation of the concept of an internal working model is apparent and mostly appropriate. Application is partly effective. The answer lacks clarity, accuracy and organisation in places. Specialist terminology is used inappropriately on occasions.

	1
	1 – 2
	There is some explanation of the concept of an internal working model. Application is limited, poorly focused or absent. The answer as a whole lacks clarity, has inaccuracies and is poorly organised. Specialist terminology is often used inappropriately.

	 
	0
	No relevant content.


Application possible points:

•        Attachment to primary caregiver provides child with internal working model of relationships (Bowlby)

•        Abi’s secure childhood relationships would have ensured a positive internal working model

•        The model represents/gives a mental view of relationship with primary figure and acts as a template for future relationships

•        Continuity in quality/type of relationship across generations.

•        Abi’s understanding of relationships has been carried forward so she now has positive secure relationships with her two children

•        Abi’s children use their internal working model of the relationship they have with their mother to inform their interactions with other children – so they make friends easily and are confident

•        Credit application of knowledge and research into the origin and/or consequence of the internal working model eg McCarthy 1999

Credit other relevant material.

Q12.

[AO1 = 4 AO3 = 4]

 

	Level
	Marks
	Description

	4
	7 – 8
	Knowledge of Bowlby’s monotropic theory of attachment is accurate and generally well detailed. Evaluation is effective. The answer is clear, coherent and focused on formation of attachment. Specialist terminology is used effectively. Minor detail and / or expansion of argument sometimes lacking.

	3
	5 – 6
	Knowledge of Bowlby’s monotropic theory of attachment is evident. There are occasional inaccuracies. There is some effective evaluation. The answer is mostly clear and organised, with focus on formation of attachment. Specialist terminology mostly used effectively.

	2
	3 – 4
	Knowledge of Bowlby’s monotropic theory of attachment is present. Focus is mainly on description. Any evaluation is of limited effectiveness. The answer lacks clarity, accuracy, organisation and focus in places. Specialist terminology used inappropriately on occasions.

	1
	1 – 2
	Knowledge of Bowlby’s monotropic theory of attachment is limited. Evaluation is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology, either absent or inappropriately used.

	 
	0
	No relevant content.


Possible outline:

•        Infants have an innate drive to survive.

•        Babies seek proximity to carer (mother) for safety.

•        Sequence of development – non-focused, one or more, signalling, safe base behaviour.

•        Monotropy – this attachment is to a single specific caregiver.

•        Babies use signals – social releasers to attract the carer-reciprocity.

•        There is a critical (sensitive) period for attachment to take place (approx. up to 2 years).

Possible evaluation points:

•        Contrast with alternatives: eg learning theory states that attachment is based on reinforcement (cupboard love theory).

•        Discussion in relation to continuity hypothesis.

•        Use of evidence to support Bowlby’s theory: eg animal evidence in favour of critical / sensitive period.

•        Use of contradictory evidence: eg Schaffer and Emerson’s findings re multiple attachments.

•        Implications (including economic implications) of monotropy theory: eg role of fathers, mothers returning to employment, use of daycare etc.

•        Role of the internal working model.

Credit other relevant information.

Q13.

(a)    [AO2 = 3]

1 mark for each correctly identified attachment type:

•   Bhavi = (Insecure) – Avoidant / Type A / Anxious-avoidant

•   Ola = Secure / Type B

•   Pippa = (Insecure)-Resistant / Type C / Insecure-ambivalent / Anxious-ambivalent.

3

(b)    [AO2 = 3]

1 mark for each correctly identified different reunion behaviour:

•   Bhavi is not likely to approach mother / is likely to ignore / avoid her mother

•   Ola is likely to greet her mother enthusiastically

•   it Pippa is likely to seek and reject her mother / is likely to hold out arms but may resist contact.

Accept other appropriate behaviours.

3

[6]

Q14.

Marks for this question: AO1 = 6, AO3 = 10

 

	Level
	Marks
	Description

	4
	13 – 16
	Knowledge is accurate and generally well detailed. Discussion / evaluation / application is thorough and effective. The answer is clear, coherent and focused. Specialist terminology is used effectively. Minor detail and / or expansion of argument sometimes lacking. 

	3
	9 – 12
	Knowledge is evident. There are occasional inaccuracies. Discussion / evaluation / application is apparent and mostly effective. The answer is mostly clear and organised. Specialist terminology is mostly used effectively. Lacks focus in places.

	2
	5 – 8
	Some knowledge is present. Focus is mainly on description. Any discussion / evaluation / application is only partly effective. The answer lacks clarity, accuracy and organisation in places. Specialist terminology is used inappropriately on occasions.

	1
	1 – 4
	Knowledge is limited. Discussion / evaluation / application is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used.

	 
	0
	No relevant content.


Please note that although the content for this mark scheme remains the same, on most mark schemes for the new AQA Specification (Sept 2015 onwards) content appears as a bulleted list.

AO1

Candidates may refer to one study in reasonable detail, or more than one in less detail. They may cover methodology, findings and / or conclusions. 
Much of the research has used the strange situation. Van Ijzendoorn and Kroonenberg’s meta-analysis found secure attachment was the most common in all cultures studied. The lowest % of secure attachment was shown in China, and the highest in Great Britain. Avoidant attachment was more common in West Germany but rare in Israel and Japan. Variation within cultures was 1.5 times greater than the variation between cultures. Candidates may also refer to Takahashi who found high levels of resistant attachment in Japanese infants. Research relating to infants raised on Israeli Kibbutzim is also credit- worthy. 
In the unlikely event that candidates refer to theories / models, answers should be marked on their merits.

AO3

Candidates may refer to ethical issues because the strange situation may have been stressful for the infant. The validity of research using the strange situation can be questioned. 
Children who have been in day care may appear to be insecurely avoidant because they are used to being separated from their mother. The strange situation was developed in America and may have limitations in studying attachment types in different cultures. Candidates may refer to positive aspects of the strange situation such as replication of the controlled conditions. 
The Van Ijzendoorn and Kroonenberg’s meta-analysis can be criticised because of the limited number of studies in some countries. Also the problems of over-generalising from a limited sample could be relevant.

Q15.

Please note that the AOs for the new AQA Specification (Sept 2015 onwards) have changed. Under the new Specification the following system of AOs applies:

•        AO1 knowledge and understanding

•        AO2 application (of psychological knowledge)

•        AO3 evaluation, analysis, interpretation.

Although the essential content for this mark scheme remains the same, mark schemes for the new AQA Specification (Sept 2015 onwards) take a different format as follows:

•        A single set of numbered levels (formerly bands) to cover all skills 

•        Content appears as a bulleted list

•        No IDA expectation in A Level essays, however, credit for references to issues, debates and approaches where relevant.

AO1 = 5

In the Strange Situation about 100 middle-class American infants and their mothers took part.
The infant’s behaviour was observed during a set of pre-determined activities. These included introducing mother and child to the room, child playing with toys, stranger entering, mother leaving, stranger interacting with child, mother returning, child left on own, stranger returning and mother returning.
Findings are not required but reference to what the observers recorded (eg infants’ willingness to explore or reunion behaviour) would be credit-worthy so credit categorisation as relevant to how it is studied.
Reference to other studies of attachment by Ainsworth are also credit-worthy eg in the Ganda project she observed babies in Uganda aged fifteen weeks to two years over a nine-month period. She also interviewed their mothers. In the Baltimore study she used observations and interviews.
For 5 marks candidates answers need to be reasonably detailed. It is likely this would include some reference to observation of mothers and their infants, mothers leaving their infants and presence of a stranger.

 

	AO1  Knowledge and understanding

	5 marks  Accurate and reasonably detailed
Accurate and reasonably detailed answer that demonstrates sound knowledge and understanding of how Ainsworth studied types of attachment. There is appropriate selection of material to address the question.

	4 – 3 marks  Less detailed but generally accurate
Less detailed but generally accurate answer that demonstrates relevant knowledge and understanding of how Ainsworth studied types of attachment. There is some evidence of selection of material to address the question.

	2 marks  Basic
Basic answer that demonstrates some relevant knowledge and understanding of how Ainsworth studied types of attachment. but lacks detail and may be muddled. There is little evidence of selection of material to address the question.

	1 mark  Very brief / flawed
Very brief or flawed answer demonstrating very little knowledge of how Ainsworth studied types of attachment. Selection and presentation of information is largely inappropriate.

	0 marks
No creditworthy material.


Q16.

[AO1 = 6 AO3 = 10]

 

	Level
	Marks
	Description

	4
	13 – 16
	Knowledge of the effects of institutionalisation is accurate and generally well detailed. Discussion is thorough and effective. There is appropriate reference to studies of the Romanian orphans and clear links are made between these and the effects of institutionalisation. The answer is clear, coherent and focused. Specialist terminology is used effectively. Minor detail and/or expansion of argument sometimes lacking.

	3
	9 – 12
	Knowledge of the effects of institutionalisation is evident. Discussion is apparent and mostly effective. There are occasional inaccuracies. There is appropriate reference to Romanian orphan studies although links to the effects are not always well explained. The answer is mostly clear and organised. Specialist terminology mostly used effectively. Lacks focus in places.

	2
	5 – 8
	Knowledge of the effects is present but may be vague or inaccurate in places. Focus is mainly on description. Any discussion is only partly effective. Reference to Romanian orphan research may be partial or absent. The answer lacks clarity, accuracy and organisation in places. Specialist terminology used inappropriately on occasions.

	1
	1 – 4
	Knowledge of the effects is limited, for instance, may be ‘listed’ rather than explained. Discussion is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used.

	 
	0
	No relevant content.


AO1 Content

Knowledge of studies and/or theory into the effects of institutionalisation, including reference to the Romanian orphan studies

•        Likely effects include: effects identified by Bowlby (1946): e.g. affectionless psychopathy, delinquency, low IQ.

•        Effects identified in privation studies: e.g. Harlow’s findings of delinquency, affectionless behaviour.

•        ERA findings of quasi-autistic symptoms in Romanian orphans, impaired language and social skills; disinhibited attachment; attention seeking, clinginess; lower frequency of pretend play and reduced empathy (Kreppner et al 1999); more likely to be classified as disorganised attachment type (Zeanah et al 2005).

•        The effects of levels of privation in institutions (Gunnar 2000).

•        Credit links to theory – reactive attachment disorder; lack of internal working model.

AO3 Discussion points

Discussion/analysis/use of evidence:

•        Research enhanced understanding of negative effects – establishment of key workers in institutions.

•        Evidence that adverse effects of institutionalisation can be overcome with adequate substitute care: e.g. Rutter (1998); Hodges and Tizard (1989).

•        Importance of age of adoption and quality/stability of aftercare.

•        Problems of generalising from Romanian studies as standards of care were particularly poor.

•        Adoption vs control groups were not randomly assigned in ERA studies – more sociable children may have been selected.

•        Other studies, e.g. Bucharest Early Intervention Project, did randomly allocate but ethical issues with this.

•        Long-term effects on Romanian orphans are not yet clear.

•        Early studies of institutionalisation were poorly controlled or effects extrapolated from animal studies.

•        Credit use of evidence.

Credit other relevant evaluation points.

Q17.

[AO1 = 3]

 

	Level
	Marks
	Description

	3
	3
	Outline of Bowlby’s theory of maternal deprivation is generally detailed, clear and coherent. There is effective use of terminology.

	2
	2
	Outline of Bowlby’s theory of maternal deprivation is generally clear but some detail is missing. There is some effective use of terminology.

	1
	1
	Outline of Bowlby’s theory of maternal deprivation generally lacks detail and clarity. Terminology is either minimal, absent or inappropriately used.

	 
	0
	No relevant content.


Possible Content:

•        Bowlby’s use of the term ‘deprivation’

•        Effects on development – intellectual, emotional, social, e.g. affectionless psychopathy, delinquency, low IQ

•        Critical period – an issue if prolonged separation, if before two and half years (but risk up to 5 years) and if no substitute available

•        Internal working model – this can lead to inability to be a good parent

•        Continuity hypothesis – if there are prolonged separations then there may be issues into adulthood.

Credit other relevant limitations.

Q18.

Marks for this question: AO1 = 6, AO3 = 10

 

	Level
	Marks
	Description

	4
	13 – 16
	Knowledge is accurate and generally well detailed. Discussion / evaluation / application is thorough and effective. The answer is clear, coherent and focused. Specialist terminology is used effectively. Minor detail and / or expansion of argument sometimes lacking. 

	3
	9 – 12
	Knowledge is evident. There are occasional inaccuracies. Discussion / evaluation / application is apparent and mostly effective. The answer is mostly clear and organised. Specialist terminology is mostly used effectively. Lacks focus in places.

	2
	5 – 8
	Some knowledge is present. Focus is mainly on description. Any discussion / evaluation / application is only partly effective. The answer lacks clarity, accuracy and organisation in places. Specialist terminology is used inappropriately on occasions

	1
	1 – 4
	Knowledge is limited. Discussion / evaluation / application is limited, poorly focused or absent. The answer as a whole lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used.

	 
	0
	No relevant content.


Please note that although the content for this mark scheme remains the same, on most mark schemes for the new AQA Specification (Sept 2015 onwards) content appears as a bulleted list

AO1

Work on early attachment styles and their link to adult relationships eg Hazan & Shaver, Bowlby's internal working model and critical period. Note that 'adolescence' is acceptable as part of childhood.

AO3

Findings discussed in the context of the question, eg whether they support or contradict the influence of childhood on adult relationships

Discussion may also refer to the complex nature and range of relationships that adults may have; the in/consistency of attachment styles over time or gender and cultural aspects.

The general implications of findings e.g. in relation to child rearing practices and later relationships.

Examiner reports for Memory Questions and Attachment 
Q1.

The outline of the techniques used in the cognitive interview was usually very detailed. However, the discussion of their effectiveness in terms of the accuracy of eyewitness testimony was limited. While using studies as support of their effectiveness is an successful strategy, evaluation of the studies is not relevant unless it is linked back to the question of effectiveness. Similarly, the police not having time or not wanting to use the cognitive interview are not relevant to the effectiveness in terms of accuracy. This is another example where students need to shape their material to fit the requirements of the question. 

Q2.

(a)     This is an example of a question where students could benefit from developing their ability to “use knowledge of research”. It appears to be an area in which they struggle. Using their knowledge requires them to select appropriate studies and/or theories to explain what is going on in the scenario. Some students simply described, in great detail, relevant studies or theories, but without any reference to either Zina or Amanda. Other students described what was going on in the scenario, almost re-writing it, but without any reference to relevant research. For example, Zina was near to the attacker and so was very anxious, more so than Amanda who was further away and so was less anxious. Neither of these strategies gained credit. Better responses referred to relevant research and then applied it to the scenario, such as Zina may have experienced the weapons effect and so would be less likely to recall the attacker. Or Yuille and Cutshall showed that those who were closer to the event were more accurate in their recall, so Zina may remember more than Amanda.

(b)     Nearly all students did well on this question (over 80% scored full marks), covering a range of ethical issues that should be considered. Most referred to the fact that by interviewing the girls, it may bring up painful memories, so protection from harm is an issue.

Q3.

There were some excellent answers to this question that focused on the effects of misleading information, succinct outlines of relevant studies (mostly the various Loftus studies, but also studies on post-event discussion), and effective evaluation. This could be methodological (artificial materials, lack of consequences in lab studies, demand characteristics, etc), or in terms of applications, for example development of the cognitive interview. Weaker answers tended to provide inaccurate descriptions of relevant studies and rote learned evaluation not clearly linked to the specific question of misleading information and eye witness testimony. Stronger answers demonstrated effective use of material, for example using evidence for the effects of age and anxiety on eye witness testimony, as evaluative material (a failure in some key studies to control for confounding variables). Weaker responses simply wandered away from the question and discussed studies on age and anxiety (in particular the weapons effect) as though they were automatically relevant.

Q5.

Although most students grasped the idea that reciprocity involved responses between caregiver and infant, many failed to outline the key element of reciprocity, that it is a two-way mutual process involving turn-taking. Analogies with ‘a conversation’ were an effective way of outlining this key element. Weaker answers confused reciprocity with interactional synchrony or imitation.

Q6.

(a)     In this part of the question students were asked to ‘Describe one way…’, yet descriptions of a way of investigating were sometimes very vague. Of the many students who chose to write about the Strange Situation, a good number failed to mention a stranger, the key element of the procedure. Although the study did not have to be identified by name, most were identifiable from the detail of the method. A small number of answers gained no credit because they consisted of little more than vague references to behaviours such as imitation, cuddling or motherese. A few students used animal studies despite the explicit instruction not to do so.

(b)     There were many well-applied three-mark answers to this part. Responses consisting of generic evaluation points without explicit application to the study were limited to one mark.

Q7.

This was a multiple choice question where the answers were A and C. Most students achieved full marks on this question.

Q8.

Once again, this is a question where students must select the relevant material and shape it to the specific requirements of the question. The question asked for findings, not procedures and for one criticism not two or more. Lengthy descriptions of procedures were not creditworthy. Students often could not separate procedures from findings, especially with Lorenz’s study. The criticism of the study needed to be explained, not merely stated. However, with Harlow’s studies, there were some effective criticisms made. For example, the two wire monkeys were not only different in terms of what they were made of (cloth or wire) but also their heads were also very different, thus introducing a confounding variable. Other effective criticisms involved the difficulty of extrapolating from animal behaviour to human behaviour. Ethical issues were also considered, but needed to be explained carefully.

Q9.

The standard of the answers was generally low for this question. Many students scored in the basic band for knowledge, understanding (AO1) and evaluation (AO2). The outline of research lacked accurate detail and some students muddled Hodges and Tizard’s study with that of Rutter on Romanian orphanages. Where case studies were cited, the circumstances of early life were often reported at length and the effects of failure to form attachment were barely mentioned. Many used the case studies of Genie and the Czech twins but focused on the details (almost the minutia) of the children’s lives, rarely linking them to ‘the effects of the failure to form attachments’. The students seemed so intent on describing the children’s lives, especially before ‘discovery’ that they forgot to answer the question. Often it was the right material not used effectively (eg Genie’s experiences after she was found could be used as an evaluation on why it is difficult to assess the impact of privation before she was found, but few students did so).

Better answers often concentrated on Hodges and Tizard and / or Rutter. These answers did focus on both outlining and evaluating the effects of privation. There were a few good responses that used Harlow’s research, but many made the mistake of concentrating on attachment substitute research (cloth mothers) rather than privation studies.

Where Bowlby’s forty-four juvenile thieves study was reported, answers often switched to report on maternal deprivation, failing to make the case for privation.

Surprisingly, students who scored a low mark outlining relevant research sometimes scored a higher mark in evaluating the research. Evaluation, however, was sometimes formulaic and not explicit in respect of the studies being outlined. Some students still erroneously suggest that a case study carried out in USA is culturally biased (it may be culturally limited) and gender bias occurs because a case study is based only on a female or male.

Q10.

There were some extremely good answers demonstrating accurate and detailed knowledge of both classical and operant conditioning, clearly linked to attachment. For some students, while their understanding of conditioning was good, they did not make any links with attachment and therefore did not receive credit. Students struggled with evaluation of a theory, but successful answers cited studies that contradict the learning theory. Harlow’s studies demonstrated that comfort was more important than food, and Schaffer and Emerson showed that over half of the infants they studied were not attached to the person who fed them. Alternative explanations were also used as effective evaluation.

Q11.

This question often presented difficulties. Largely ineffective responses were those that included scant, if any, psychological content and consisted mostly of reiterations of the stem and vague anecdotal suggestions about past experience or growing up in a happy family. Other unsuccessful answers focussed solely on type of attachment. Many answers indicated a common misunderstanding that people either have an internal working model and so can experience healthy relationships with others, or they do not have an internal working model so cannot experience healthy relationships. There were some better responses that showed understanding and application of the internal working model as a mental construct or schema, along with an appreciation of how the model arises out of the initial attachment and how it serves as a template for future relationships.

Q13.

In part (a) The term "identify" merely requires naming the attachment type and so lengthy descriptions were not needed. Most students could correctly identify Bhavi as being (insecure) Avoidant or Type A. It was Ola and Pippa who were often muddled. Students were less successful in identifying Ola as Secure or Type B and Pippa as (insecure) resistant or Type C. In part (b) It was important for students to focus on the behaviour shown by each child. Some students were unable to capture this aspect of the question. Bhavi would ignore her mother or be "not bothered" by her return. Ola would show joy, happiness, greet her mother enthusiastically. Pippa would show ambivalence by going to greet her mother and then reject her as well.

Q14.

In terms of AO1 marks, this was often a case where less is more. Students who focussed on a few studies in accurate detail scored well. A number of students referred to six or more studies often failing to give the findings and / or conclusions. Sometimes the procedure of studies was very poorly described and in some cases the findings were very inaccurate. It was apparent that many students failed to understand the term meta-analysis in relation to Van Ijzendoorn and Kroonenberg’s study as the research was often criticised for distressing children. To obtain a high AO1 score students needed to produce an accurate and reasonably detailed description and that reference to four or five studies which barely mentioned findings did not meet this requirement. Long descriptions of the original strange situation research, or the findings of Ainsworth’s USA research, were usually not made relevant and in themselves were unlikely to gain much credit.

The AO2 response to this question was variable. The best responses focussed on evaluating the cross cultural nature of the research. For example, there may have been discussion of research developed in the USA having limited application elsewhere, with examples from research of the potential problems that may occur in Japanese or German studies as a result. A further evaluative point may refer to the value of using a meta-analysis based on the use of the same paradigm which makes comparison studies more reliable. Evaluation relating to the ethical issues in the research paradigm of the strange situation and the likelihood of demand characteristics, although creditworthy, are not such powerful points as those which specifically address the cross cultural nature of the research.

Q15.

The majority of answers described Ainsworth’s procedure well – both generally accurate and detailed. Better answers identified such things as the observation methodology, the participants, the context and the sequence of the pre-determined activities. Weaker answers just identified the sequence of activities, sometimes in a jumbled arrangement. A few misunderstood the focus of the question and concentrated on describing the types of attachment. Whilst some of this was credit-worthy most was not.

Q17.

There was a wide range of answers to this question. Some students gave extremely accurate and detailed answers. For example, referring to the critical period, consequences for future relationships and effects on further development. Unfortunately, other students confused Bowlby’s theory of maternal deprivation with his theory of attachment and wrote about the latter. Such answers gained no credit.

Q18.

Most students focused on Bowlby’s continuity hypothesis and the internal working model of attachments. The level of accuracy and detail was extremely varied, with some very impressive descriptions. Hazan & Shaver’s work was popular, along with some of the longitudinal studies of attachment and adult relationships. Depressingly common was for the outline of a study to be followed by lengthy, rote–learnt and often irrelevant / inaccurate methodological evaluation. Reference to another study (many answers referred only to one) would have been far more effective.

Some students were distracted by the idea of attachment styles and presented outlines and evaluation of Ainsworth’s pioneering work with the ‘Strange Situation’, with little or no reference to adult relationships. More encouragingly, some answers made imaginative and effective use of studies from the privation / deprivation area.
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